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INTRODUCTION

Developed by EDC to guide and support the collaborative self-assessment of principal
preparation programs by school districts and their training providers, this edition of Quality
Measures™ rubrics and evidence-based protocols reflects the evolution of indicators beginning
with the seminal research of Linda Darling-Hammond et al. on exemplary preparation program
practices in 2007.

Since that time, these tools have gone through a series of important revisions to keep pace with
an ever-changing landscape of increased accountability for preparation programs’ linkages to
principal performance. They reflect feedback collected from a host of users from across the
country, over the past decade.

Quality Measures™ indicators and rubrics are designed for use by school districts, preparation
program providers, and policy makers as a central component of a focused program self-
assessment and continuous improvement process. They are intentionally focused on program
content and pedagogy, supervised clinical practice, candidate recruitment and selection, and
program graduate outcomes related to knowledge, skills, and dispositions; market demand, and
graduate performance as principals.

These indicators and rubric criteria are used to build a shared understanding of program quality
and to guide team discussions and consideration of evidence that would support a rating of
well developed. Ratings are then used to guide the design and implementation of strategic
interventions as part of an ongoing continuous improvement process. The Wallace Foundation
generously funds this edition of the Quality Measures™ Principal Preparation Program Self-
Assessment Toolkit.

-Indicator review -Statistically significant evidence
of principal impact on school,
teacher, and student

achievement.

-Strong district/provider
partnerships

-Evidence of intervention impact
on preparation program
effectiveness

-Individual and Aggregate QM
Program Ratings

-Improvement Plans

-Quality indicators, rubrics,
protocols

-Preparation program providers

-Evidence identification
-Rubric ratings

-Rating analysis -Program Interventions

-School district leadership
-Process facitation

INPUTS

-Improvement planning
-Intervention implementation

ACTIVITIES
OUTPUTS

-Sustainable partnerships
between school districts and

-Evidence of preparation
-Dedicated time program impact on graduate
preparation program providers
to ensure a strong pipeline of
effective school leaders.

knowledge, skills, and skills, and
dispositions

-Evidence of preparation
program ability to respond to
market demand for effective
school leaders

-Evidence of preparation
program impact on principal
performance

-Progress monitoring
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Figure 1: Quality Measures Logic Model
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HOW THE TOOL WAS DEVELOPED

EDC researchers conducted a review of the literature to identify key documents that describe
the characteristics of effective principal preparation programs. There is limited empirical
research linking principal preparation programs to principal performance. While most of the
research on partnerships is single case studies, we sought to identify literature that provides a
broader evidence base drawn from multiple sources. We selected articles that described cross
case analysis, literature reviews, and other synthesis pieces. An annotated bibliography is
provided at the end of this toolkit. The documents collected through the literature review were
analyzed to identify characteristics associated with effective programs and determine how
consistently these characteristics were mentioned in the literature. These data were then used
to construct the Quality Measures™ rubric indicators and continuum descriptions.

HOW TO USE THE TOOL

This tool is intended to provide a focus for discussions and analysis of evidence of core
preparation program components by school districts and their principal preparation program
providers. It can be used to guide the self-assessment of an existing program, or to support the
development a new program. The conversations prompted through this process can help to
strengthen the program by clarifying expectations and offering a venue for different partner
perspectives. It can also assist in identifying where gaps exist as a focus for improvement.

Completing the assessment may take considerable time in order to allow for adequate sharing
of different perspectives and consideration of different supporting evidence for each program
component. Partners need time to reflect on how their program is working against a set of
objective criteria.

The tool can be used at different stages in the program improvement process. In the beginning,
it can be used to build a shared vision for preparation effectiveness and identify gaps using
rubric criteria. It can then be used to guide the design and implementation of strategic
interventions and monitor progress over the duration of the program. We recommend that the
self-assessment process be integrated into a continuous improvement cycle that continually
collects information on program effectiveness that is linked to graduate performance.
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Includes required
course content
domains

1

Requires coursework in few of the

following content domains:

*  Vision for learning

*  School culture

* Instructional supervision

* Management of resources and
operations

*  Ethical practices, and

*  Political, social, economic, legal
and cultural contexts.

2

Requires coursework in some of

the following content domains:

*  Vision for learning

*  School culture

* Instructional supervision

*  Management of resources and
operations

*  Ethical practices, and

*  Political, social, economic, legal
and cultural contexts.

3

Requires coursework in most of

the following content domains:

*  Vision for learning

*  School culture

* Instructional supervision

* Management of resources and
operations

*  Ethical practices, and

* Political, social, economic, legal
and cultural contexts.

4

Requires coursework in all of the

following content domains:

*  Vision for learning

* School culture

* Instructional supervision

* Management of resources and
operations

*  Ethical practices, and

*  Political, social, economic, legal
and cultural contexts.

1.
Curriculum is

Few required courses are logically
and sequentially organized, and

Some of the required courses are
logically and sequentially

Most required courses are
logically and sequentially

All required courses are logically
and sequentially organized, and

project-based
learning methods

approach to instruction that
includes adequate opportunities
for students to practice an array
of skills in real school contexts.

approach to instruction that
includes adequate opportunities
for students to practice an array of
skills in real school contexts.

logically and are not yet aligned to state and organized, and aligned to state organized, and aligned to state aligned with state and professional
sequentially professional leadership and professional leadership and professional leadership leadership standards.
organized standards. standards. standards.
Few required courses Some required courses Most required courses All required courses
include project-based learning incorporate project-based learning | incorporate project-based learning | incorporate project-based learning
Incor::lc;rates methods as the comprehensive methods as the comprehensive methods as the comprehensive methods as the comprehensive

approach to instruction that
includes adequate opportunities
for students to practice an array of
skills in real school contexts.

approach to instruction that
includes adequate opportunities
for students to practice an array of
skills in real school contexts.

Includes formative
and summative
assessment
measures

summative assessment measures
for use by faculty, the candidate,
and peers to evaluate candidate
performance.

summative assessment measures
for use by faculty, the candidate,
and peers to evaluate candidate
performance.

V. Few required courses Some of the required courses Most required courses All required courses
Is linked to link successful completion of link successful completion of link successful completion of link successful completion of
performance coursework to current district coursework to current district coursework to current district coursework to current district
expectations for performance expectations for performance expectations for performance expectations for performance expectations for
principals school principals. school principals. school principals. school principals.
Few required courses implement | Some required courses implement | Most required courses implement | All required courses implement
V. well-defined formative and well-defined formative and well-defined formative and well-defined formative and

summative assessment measures
for use by faculty, the candidate,
and peers to evaluate candidate
performance.

Course Content and Pedagogy

summative assessment measures
for use by faculty, the candidate,
and peers to evaluate candidate
performance.
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L
Developmentally
sequenced
experiences

Few clinical practice experiences
are developmentally sequenced to
build upon each other and allow
interns to develop, apply, and
practice leadership skills in real-
world clinical settings under the
direct supervision of both
university faculty and expert field
practitioners.

Some clinical practice experiences
are developmentally sequenced to
build upon each other and allow
interns to develop, apply, and
practice leadership skills in real-
world clinical settings under the
direct supervision of both
university faculty and expert field
practitioners.

Most clinical practice experiences
are developmentally sequenced to
build upon each other and allow
interns to develop, apply, and
practice leadership skills in real-
world clinical settings under the
direct supervision of both
university faculty and expert field
practitioners.

All clinical practice experiences are
developmentally sequenced to
build upon each other and allow
interns to develop, apply, and
practice leadership skills in real-
world clinical settings under the
direct supervision of both university
faculty and expert field
practitioners.

1.
Problem-based
experiences linked
to standards

Few clinical practice experiences
include a comprehensive series of
problem-based projects and
activities that are linked to state
standards and district
performance expectations for
principals.

Some clinical practice experiences
include a comprehensive series of
problem-based projects and
activities that are linked to state
standards and district
performance expectations for
principals.

Most clinical practice experiences
include a comprehensive series of
problem-based projects and
activities that are linked to state
standards and district
performance expectations for
principals.

All clinical practice experiences
include a comprehensive series
of problem-based projects and
activities that are linked to state
standards and district
performance expectations for
principals.

Few clinical practice experiences
provide interns with expert
coaching and mentoring support

Some clinical practice experiences
provide interns with expert
coaching and mentoring support

Most clinical practice experiences
provide interns with expert
coaching and mentoring support

All clinical practice experiences
provide interns with expert
coaching and mentoring support

Coaching and that includes opportunities for that includes opportunities for that includes opportunities for that includes opportunities for
performance intern to be observed and receive | intern to be observed and receive | intern to be observed and receive | intern to be observed and receive
feedback feedback from experts while feedback from experts while feedback from experts while feedback from experts while
practicing and developing their practicing and developing their practicing and developing their practicing and developing their
skills. skills. skills. skills.
Few clinical practice experiences Some clinical practice experiences | Most clinical practice experiences | All clinical practice experiences
V. provide formative and summative | provide formative and summative | provide formative and summative | provide formative and
Formative and assessments of intern assessments of intern assessments of intern summative assessments of intern
summative performance at scheduled performance at scheduled performance at scheduled performance at scheduled
assessments intervals throughout the clinical intervals throughout the clinical intervals throughout the clinical intervals throughout the clinical
practice experience. practice experience. practice experience. practice experience.
Few clinical practice experiences Some clinical practice experiences | Most clinical practice experiences | All clinical practice experiences
V. . offer interns the opportunity to offer interns the opportunity to offer interns the opportunity to offer interns the opportunity to
Opp.ort_unltles _t° develop competencies in multiple | develop competencies in multiple | develop competencies in multiple | develop competencies in multiple
pract::c:r::e::lsxltlple grade level and demographic grade level and demographic grade level and demographic grade level and demographic

contexts.

contexts.

contexts.

Supervised Clinical Practice

contexts.
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1.
Rigorous program
admission standards

Few program admission
standards include criteria for 1)
nominating candidates, 2)
screening applications, and 3)
conducting and evaluating
candidate interviews; and are
aligned with school district,
state, and national
performance expectations for
school leaders.

Some program admission
standards include criteria for 1)
nominating candidates, 2)
screening applications, and 3)
conducting and evaluating
candidate interviews; and are
aligned with school district,
state, and national
performance expectations for
school leaders.

Most program admission
standards include criteria for 1)
nominating candidates, 2)
screening applications, and 3)
conducting and evaluating
candidate interviews; and are
aligned with school district,
state, and national
performance expectations for
school leaders.

All program admission
standards include criteria for 1)
nominating candidates, 2)
screening applications, and 3)
conducting and evaluating
candidate interviews; and are
aligned with school district,
state, and national
performance expectations for
school leaders.

.
Multi-dimensional
approach to
outreach and
communication

Few criteria and processes are
designed to recruit high
potential candidates and are
broadly communicated in
multiple venues at the local,
state, and national level to give
the program high visibility.

Some criteria and processes
are designed to recruit high
potential candidates and are
broadly communicated in
multiple venues at the local,
state, and national level to give
the program high visibility.

Most criteria and processes are
designed to recruit high
potential candidates and are
broadly communicated in
multiple venues at the local,
state, and national level to give
the program high visibility.

All criteria and processes are
designed to recruit high
potential candidates and are
broadly communicated in
multiple venues at the local,
state, and national level to give
the program high visibility.

M.
Valid measures for
assessing candidate

Few measures for assessing
applicant potential are valid,
reliable, aligned with principal
performance expectations and
consistently used to make

Some measures for assessing
applicant potential are valid,
reliable, aligned with principal
performance expectations and
consistently used to make

Most measures for assessing
applicant potential are valid,
reliable, aligned with principal
performance expectations and

All measures for assessing
applicant potential are valid,
reliable, aligned with principal
performance expectations and

potential consistently used to make consistently used to make
admission decisions. admission decisions. admission decisions. admission decisions.
Few incentives used to attract | Some incentives used to attract | Most incentives used to attract | All incentives used to attract
IV. and retain highly qualified and retain highly qualified and retain highly qualified and retain highly qualified
Competitive applicants are budgeted, applicants are budgeted, applicants are budgeted, applicants are budgeted,
recruitment responsive to applicant needs, | responsive to applicant needs, | responsive to applicant needs, | responsive to applicant needs,
incentives and equitably distributed and equitably distributed and equitably distributed and equitably distributed across

across the applicant pool.

across the applicant pool.

across the applicant pool.

Candidate Recruitment and Selection

the applicant pool.
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l.
Vision for learning
and commitment

Few program graduates
demonstrate proficiency in their
ability to implement a strategic
vision for school wide equity
and excellence that is grounded
in a fundamental belief that all
students can learn.

Some program graduates
demonstrate proficiency in their
ability to implement a strategic
vision for school wide equity
and excellence that is grounded
in a fundamental belief that all
students can learn.

Most program graduates
demonstrate proficiency in their
ability to implement a strategic
vision for school wide equity
and excellence that is grounded
in a fundamental belief that all
students can learn.

All program graduates
demonstrate proficiency in their
ability to implement a strategic
vision for school wide equity and
excellence that is grounded in a
fundamental belief that all
students can learn.

L.
Strategic
management and
development of
human capital

Few program graduates
demonstrate proficiency in
creating a learner-centered
environment and the essential
conditions for adult learning
and engagement in the school
improvement process.

Some program graduates
demonstrate proficiency in
creating a learner-centered
environment and the essential
conditions for adult learning
and engagement in the school
improvement process.

Most program graduates
demonstrate proficiency in
creating a learner-centered
environment and the essential
conditions for adult learning
and engagement in the school
improvement process.

All program graduates
demonstrate proficiency in
creating a learner-centered
environment and the essential
conditions for adult learning and
engagement in the school
improvement process.

L.
Leadership and
supervision of

Few program graduates
demonstrate proficiency in
planning, implementing, and
assessing the quality and

Some program graduates
demonstrate proficiency in
planning, implementing, and
assessing the quality and

Most program graduates
demonstrate proficiency in
planning, implementing, and
assessing the quality and

All program graduates
demonstrate proficiency in
planning, implementing, and
assessing the quality and

quality of effectiveness of the curriculum, | effectiveness of the curriculum, | effectiveness of the curriculum, | effectiveness of the curriculum,
instruction instruction, and assessment instruction, and assessment instruction, and assessment instruction, and assessment
program of a school. program of a school. program of a school. program of a school.
Few program graduates Some program graduates Most program graduates All program graduates
IV. demonstrate proficiency in demonstrate proficiency in demonstrate proficiency in demonstrate proficiency in
Management of executing policies'an(':l ‘ executing policies'an(':l ‘ executing policies'an(':l ‘ executing policies.anc‘i '
d school procedures and aligning fiscal procedures and aligning fiscal procedures and aligning fiscal procedures and aligning fiscal
systems and school | osoyrces (time, space, and resources (time, space, and resources (time, space, and resources (time, space, and
operations money) to support the vision for | money) to support the vision for | money) to support the vision for | money) to support the vision for
teaching and learning. teaching and learning. teaching and learning. teaching and learning.
Few program graduates Some program graduates Most program graduates All program graduates
demonstrate proficiency in demonstrate proficiency in demonstrate proficiency in demonstrate proficiency in
developing relationships with developing relationships with developing relationships with developing relationships with
V. parents and a wide range of parents and a wide range of parents and a wide range of parents and a wide range of
Parent and stakeholders and policymakers | stakeholders and policymakers | stakeholders and policymakers | stakeholders and policymakers
community to identify, respond to, and to identify, respond to, and to identify, respond to, and to identify, respond to, and

relationships

influence issues, trends, and
potential changes that affect
the context and conduct of
education.

influence issues, trends, and
potential changes that affect
the context and conduct of
education.

influence issues, trends, and
potential changes that affect
the context and conduct of
education.

influence issues, trends, and
potential changes that affect the
context and conduct of
education.

Graduate Performance Outcome I: Proficiency upon Program Completion
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.
Graduates meeting
state certification
requirements

Few program graduates meet
state certification requirements
for school leaders as measured
by state administered
assessments.

Some program graduates meet
state certification requirements
for school leaders as measured
by state administered
assessments.

3

Most program graduates meet
state certification requirements
for school leaders as measured
by state administered
assessments.

4

All program graduates meet
state certification requirements
for school leaders as measured
by state administered
assessments.

.
Graduates meeting
district eligibility
criteria for hiring

Few program graduates meet
local school district hiring
criteria for the position of
principal or assistant principal
and qualify for admission to
district eligible applicant pool.

Some program graduates meet
local school district hiring
criteria for the position of
principal or assistant principal
and qualify for admission to
district eligible applicant pool.

Most program graduates meet
local school district hiring
criteria for the position of
principal or assistant principal
and qualify for admission to
district eligible applicant pool.

All program graduates meet
local school district hiring
criteria for the position of
principal or assistant principal
and qualify for admission to
district eligible applicant pool.

L.
Graduates hired as
principals or
assistant principals

Few program graduates are
hired by school districts to fill
vacancies for principal or
assistant principal positions
based on their demonstrated
competencies.

Some program graduates are
hired by school districts to fill
vacancies for principal or
assistant principal positions
based on their demonstrated
competencies.

Most program graduates are
hired by school districts to fill
vacancies for principal or
assistant principal positions
based on their demonstrated
competencies.

All program graduates are
hired by school districts to fill
vacancies for principal or
assistant principal positions
based on their demonstrated
competencies.

Iv.
Graduates qualified
for placement in
chronically low
performing schools

Few program graduates are
qualified for placement as
principals or assistant principals
in chronically low performing
schools based on their
demonstrated competencies.

Some program graduates are
qualified for placement as
principals or assistant principals
in chronically low performing
schools based on their
demonstrated competencies.

Most program graduates are
qualified for placement as
principals or assistant principals
in chronically low performing
schools based on their
demonstrated competencies.

All program graduates are
qualified for placement as
principals or assistant principals
in chronically low performing
schools based on their
demonstrated competencies.

V.
Graduates retained
in leadership
positions for three
or more years

Few program graduates hired
by school districts as principals
or assistant principals remain in
the same position for at least
three years (unless promoted
or assigned to a new leadership
position as a result of strong
performance).

Some program graduates hired
by school districts as principals
or assistant principals remain in
the same position for at least
three years (unless promoted or
assigned to a new leadership
position as a result of strong
performance).

Most program graduates hired
by school districts as principals
or assistant principals remain in
the same position for at least
three years (unless promoted
or assigned to a new leadership
position as a result of strong
performance).

All program graduates hired

by school districts as principals
or assistant principals remain in
the same position for at least
three years (unless promoted or
assigned to a new leadership
position as a result of strong
performance).

Graduate Performance Outcome Il: Response to Market Demand for Principals
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L
Evidence of
graduate impact on

1

Few program graduates
articulate a strategic vision for
learning that guides school
improvement efforts and is
embraced by the entire school
community, within the first

2

Some program graduates
articulate a strategic vision for
learning that guides school
improvement efforts and is
embraced by the entire school
community, within the first

3

Most program graduates
articulate a strategic vision for
learning that guides school
improvement efforts and is
embraced by the entire school
community, within the first

4

All program graduates
articulate a strategic vision for
learning that guides school
improvement efforts and is
embraced by the entire school
community, within the first

SCHOoOL . . o -
performance three years as principal or three years as principal or three years as principal or three years as principal or
assistant principal. assistant principal. assistant principal. assistant principal.
Few program graduates Some program graduates Most program graduates All program graduates
establish the essential establish the essential establish the essential establish the essential
conditions for adult learning conditions for adult learning conditions for adult learning conditions for adult learning
Evid . f and engage all teachersin a and engage all teachersin a and engage all teachersin a and engage all teachersin a
vidence o process to improve the quality | process to improve the quality | process to improve the quality | process to improve the quality
graduate impacton | . frocyi fth d effecti fth d effecti fth d effecti f th
TEACHER and effectiveness of the and effectiveness of the and effectiveness of the and effectiveness of the
pmce instructional program, within instructional program, within instructional program, within instructional program, within

the first three years as principal
or assistant principal.

the first three years as principal
or assistant principal.

the first three years as principal
or assistant principal.

the first three years as principal
or assistant principal.

.
Evidence of
graduate impact on
STUDENT
performance

Few program graduates

create a safe, healthy, and
orderly learning environment
that results in increased time on
task, reductions in disciplinary
referrals, and increases in
student achievement, within
their first three years as
principal or assistant principal.

Some program graduates
create a safe, healthy, and
orderly learning environment
that results in increased time on
task, reductions in disciplinary
referrals, and increases in
student achievement, within
their first three years as
principal or assistant principal.

Most program graduates
create a safe, healthy, and
orderly learning environment
that results in increased time on
task, reductions in disciplinary
referrals, and increases in
student achievement, within
their first three years as
principal or assistant principal.

All program graduates

create a safe, healthy, and
orderly learning environment
that results in increased time on
task, reductions in disciplinary
referrals, and increases in
student achievement, within
their first three years as
principal or assistant principal.

Graduate Performance Outcome lll: Impact on School, Teacher, Student Performance
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This study assessed the effects of collaborative leadership on school improvement capacity and
student learning in a sample of 198 primary schools over four years. The analysis tested the
efficacy of four conceptual models of school leadership effects on student learning. The study
provided strong evidence supporting a reciprocal effects model, in which leadership and school
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LaPointe, M., Davis, S., & Cohen, C. (2007). School leadership study: Developing successful
principals (Case study series: Principal preparation at Delta State University — A bold strategy
to improve practice). Stanford, CA: Stanford University, Stanford Educational Leadership
Institute.

The School Leadership Study analyzes eight exemplary preparation and in-service professional
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The paper provides a foundation for the Vanderbilt Assessment of Leadership in Education
(VAL-Ed).

New Leaders for New Schools (2009). Principal effectiveness: A new principalship to drive
student achievement, teacher effectiveness, and school turnarounds. New York, NY: NLNS.

This report describes the Urban Excellence Framework (UEF), developed by New Leaders for
New Schools to describe the key leadership actions they have found to be critical to driving
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This report, commissioned by the New Zealand Ministry of Education, is one of a series of “Best
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support knowledge building across research, policy and practice. This BES examines the impact
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leadership. One meta-analysis compared the impact of transformational and pedagogical
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This book discusses what it means to distribute leadership among an interactive web of people
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This national evaluation report uses experimental and quasi-experimental methods to assess
the impact of attending a KIPP middle school. The study examines academic achievement in 43
KIPP middle schools based on math, reading, science, and social studies state test scores;
student performance on a nationally norm-referenced test that includes items assessing higher-
order thinking; and survey-based measures of student attitudes and behavior. The impact of
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three years. Similar impacts are found on the norm-referenced test.
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teachers receive and teacher background characteristics. The authors analyze data from the
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who took the 1996 assessment in mathematics and their mathematics teachers. The study finds
that classroom practices have a significant effect on student achievement. When added to the
other aspects of teaching studied, the effects of classroom practice are at least as strong as the
effects of student background.





